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Questlon plann1ng affects the way studernts 1nteract w1th con-

tent before, durlng, and after readlng. Tradltlonaiiy,vquestlons are

posed after a content readlng to assess students' assimilation of in-

. formatlon. However, planning for both questlon type and questlon se=

qaéaaé may 1nf1uence greater student 1nvolvement?and product1v1ty

durlngrall phases of a content ass1gnment. Sklll 1n questlon planning

can. raiSé the students! level of 1nqu1ry in the content theme:. . There-

fore, a maJor goal of the content area teacher should be to nurtuf@

thlnklng, and evaiuatlon of 1deas.'

}Questxon plannlng may be v1ewed from two perspectlves. Thé

mentai Set, accommodate ex1st1ng knowledge, and to klndle cur1051ty;

The second refers to questlonlng act1v1ty that accompan1es or follows

the readxng and/or study of a content seiectlon. Both express a

Before th1s can be achleved, content teachers must recognlze that

Durlng pre—readlng questlonlng, the teacher act1vates thought

by engaglng readers 1n mak;ng pred1ct19ns about 1ssues posed in the

content. By pred1ct1ng soiutIons before readlng, ant1C1patlon 1s‘

aroused. The 1nqu1s1t1veness generated in estab11sh1ng predlctlons
,becomes the mot1vat1ng force 1n séeklng 1nformatlon through the con-
‘tent read1ng ass1gnment. For Lnstance,:lf students appear 1nd1fferent

towards a; read1ng ass1gnment cover1ng Patterns of Economlc Organx-

.ié%i&ﬁ (Puillam et al; 1977) c1ted in an eﬁﬁmple to follow, they may
becomg more act1vely engaged 1f the content is rerated to the ex1st1ng
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011 cr1ses, Wthh is W1th1n their present realm\of experlenceslgBy

c1s1ons, the future of the auto 1ndustry, or what they themselves

level. CUIlOSlty leads to a hlgher degree of commltment as students

purposefully seek information to reach valld conclus1ons.

an 1ndepepdent, a&estlonlng reader (Roblnson, 1961 Thomas and

Roblnson, l977) Perhaps the key element in applylng the teéhnidués

dev1ces hlghllght thematlc 1nformat1én. By formulat1ng questlons in
rapld and successive fashlon durlng the . bréviéw stage; the reader
flxes the subJect, organlzatlon, and |scope ‘of the content in mind.

ComprehenS1on is strengthened wh1le the'processes of searching,in:

qulrlng, and conceptuallzlng develop.

Readlng and study guldes assume that the reader w1ll more

1ntegral part of the overall study plan. Whether teacher d1rected
_ or student 1n1t1ated, pre-readlng questioning can ass1st students in

any one of six follow1ng ways:
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Relate the. reader's experlence and background
to the new content~

.Q.‘_How many of you have: earned 1ncome7

Q. What types: of jobs did you have?

Q. What was  the source from'whlch _you
were paid? . .

’
. ; S
- P v

2L Pre:assess the -reader's knowledge of
meanings and ideas that will be en-=
countered in the corntent; ‘

|
’

.7ﬂf””5%ifm

i

Qs Wﬁgt }§7@eant by a command econotiy ?
y

Q; What does entrepreneur mean?
_ |

3 Act as an: organlzatlonal gg;@e

,,,,,,,,,,,, and prOV1de
+a key to the structure of. the partlcular
’ content lesson° . :

Q. Hdw does 1t help us to kno% that F?@E@,;—

S1t; o engage new

7777 > content;
b;_ Do you know why 1ncomeutaxes were feﬁﬁded'iﬁ:

! . the American economy?

i Q. What decision can each of you make in the.

; near future to affect the economy?

J L -
/5. Motivate the reader to go”begond the scope of .

the’ present content to. 1nvestlgate themes or

issues in other scurces; .
L Q. I wonder what kind of economies the world
! - powers have today?

; Q. How do the economic systems of- the OPEC
‘natlons affect their de0151ons on prices

/
; ) tand dlstrlbutlon of ‘oil?:

qulrlng behav1or before approachlng coﬁtent

selectlons. - o

Q. What ‘would you want to. know about g;gferent

patterns of econom1c-organxzat10n and how
they affect your life style?

p
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challenglng encounters with content mater1al has been generally

2underest1mated Research has been qulte cons1stent in show1ng that

1970 Guszak 1967) : ‘ -

% Tradltlonally, questions have been valued as a strategy for

and for promotlng understandlng of techn1cal 1nformatlon. Howe»er,
as the follow1ng examples w111 1llustrate, questlon piannlng may
stlmuiate higher 1evel thlnklng act1v1ty by requlrlng students to

use,content in a var1ety of 1nterest1ng ways.

Our example is based upon a content selectlon related to a

d1scuss1on of different klnds of economlc organlzatlons found in a
high school teit 'in economics (Pulllam-et al, 1977). In thls content

selection the authors d1scuss two maJor themes.- (1) the bas1c ques-;;.

tlons related to goods and serv1ces that every soc1ety must address~

and (2) the d1fferent responses to these fundamental questlons that

zatlon.

RS

Herber's treatment of the levels of compfehens1on suggests
that the study of content should proceed ‘through three levels; the
1teral the 1nterpret1ve, and the appilcatlve (1920) This dpproach

to content study is illustrated in Example l w1th questlons ‘based on

the sample content selectlon that focus upon one type of economy .

IR . Question . Lével
1. How are. decisionS about production 1. Literal -
and. distribution made in a tradi=

tional economy7
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2. What do the authdrs mean when. they 2. Interpretive

state that. traditional economies

oot T - ——a N

were '"begun by a process of triat
and error?" - 7 ;

s decision in our country based upon

traditional means not mentioned in

3: Give . an example of an economic 3. Applicative

the texts . 3

Such a structurlng of content may be useful and even necessary
for some learners, but 1t 1s questlonable ‘whether it is effective for
all learners. Stndents who havevlow frustratlon tolerance for maklng

1nferent1al leaps or those with restrlctlve vocabularles or 11m1ted

exper1ent1al backgrounds may benefIt from being guided from simpler to
P

more complex study of the content in a manner sSuch as that prescr1bed

by Herber. e " . T
However, 1f the content area teacher values instructional goals
that include having learners’ develop indepéédént'study skills, use

cr1t1cal thlnklng, apply\lnformatlon to render loglcal<3ud§ments, etc.,

students may not always be desirable. Such goals would seem to necessi=.
tate 1nstructlonal plannlng that requlres learners to not ‘only discover -

facts; but also use .them 1n a varlety of challenglng ways.

l ’ Example 2 contalns a lComprehenS1on level questlon that enables

students to translate forms ~ from text to. construction of a table. i

(Bloom, 1956) It necess1tates factual recall and then using these

facts in a- structure to organlze some of the main ideas 1n the content
selection. - v ' '
Exampié 2. ,Comprehens1on Level Entry Questlon

S uestion o

{ = Make a summary chart_ in_ which you compare

the three patterns of’ econqnlc organlzatlon

according to theé 4 basic decisions every
soc1ety must make.r

. R i
Type of What Will = How Much Will How Will It Means of
Econoniy Be Prodiuced Be Produced Be Produced fﬁstributioﬁ
j 5 s

5
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] The learplng act1v1ty generated by th1s question may be exX-
'panded to an even higher levei If the student is presented with a
theoretlcal ‘situation such as "The First Rubber Tlre" eplsode de-
scr1bed in Example 3:; The Applxcatxon/ (Bioom, 1956) questiohn
thatrfollows redulres the student to not only construct a chart
similar to that found in Example 2, but it asks that the information

contained therein be appiIed to a theoretlcal situation.

Eiaﬁﬁie 3. Application Level Entry Question

THE FIRSIARUBBERgIlRE

Suppose: that the following situation occurred in

. For as long as anyone can remenmber, the older

women in this village have been responsible
for collecting rubber from rubber trees._ They
collect the llquld rubber, treat 1t to- harden
it, and then carve various toy dolls, balls,

and so forth, to be given to children as play-

things._  One day, while transferring the liguid

rubber_ from .a coltection container into the

‘ carryxng contaxner in her two-wheeled wagon, (

one woman spilled some of the iiquid_rubber on

the: surface of her wagon wheel.: _  On the. way..

back to the village; she noted that that wheei

ran more -smoothly and much quleter then before; .

She had discovered a new use for rubber~coating

wagon wheels. Exc1ted about her d1scovery, ‘she

members,whether_she should share,her dlscovery

with others in the village, and if so, how she

should do so. ("First Rubber Tlre" from Amexrica-
! Rediscovered... p. 17) ' .

Question: o ,

After reading "The First, Rubber Tire" situation
construct a summary chart showing how_the types

of economy would respond to the 4 basic decisions

as they apply to the new discovery of coatlng

wagon wheels, ' .




w"

. Raising Leveli... 7
-
Yype'of W i1 How much will  How to S Means, of Dis—
conomy be profduced be produced ‘produce A tribution
Tradi= Toy dglls, The usual Older women Given to,
tional balls and amount as collect children as
: rubber play- was produced rubber, treat in the past.
things as in in the past. it and- produce )
the past. > : playthings. . :
U S - — (.
Command  The Council - The Council If it is de= The Council
would deter-  would decide cided that would define
mine whether how many play- rubber wheels ' how the
the rubber-. things. and will be pro- rubber wheels
coated wheels how many. . duced, Council would be dis=
PO 7y would be pro- rubber wheels - will _define. tributed.
/j}duced.‘ woule be pro- means of pro- 7
. y duceds . duction,
o
Market Playthings ¢ This would - The inyentor Probably the
N b and rubber-=_ depend on the: and/or pro- goods would
N ) ' coated wheels amount of each ' duction E . be dlspiayéa
'\\ ’ R prodiuct de- company would in a locsz
N manded by the attempt to- market place.,
N . ' people. construct. the l
R ’ i mogt. efficient
AN ! C , - means to pro=
\“\ ¢ . . . g dUCE.\ . 4
\: \ t ' B} .
- &' Eﬁn even greater challeng to content level study act1V1ty may be -

alysxs (Bloom, 1956) level question

This questlon would fo low the presentatlon of

lln éxample 4.
2 t Rubber Tlre" 1nc1dent 1ntroduced in Example 33

S

;Example 4. Analy51s Level Entry Question \

."'“‘ B Qgestlon H) - . E

- ' Review - the eﬁents and background 1nformatlon -about
the v;llage descrlbed in "The First Rubber Tire"
situation, On’ the basis of-the histgtry of- the

) <villadge, how will: the Council respon to the woman'!s
) - request?- plaln yoyr answer in terms of a pattern
’ : of _economic.- organization that is con51stgnt with- the

historical facts about the Vlllage.' \

If this type questlon 1nit1ates—the content study, one can see

its potential for motivating students t
* and 3
the s

>y

A
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sponses to the lower ord 6uest10ns descrlbed earller. The requlre—'q
ments for adequateJy respondlng td the questlons found in Exampile 4
‘would probably 1nclude most, if not ati, of the follow1ng. '

v »

1. The Student must know’ the characterlstlcs of

‘economic organizationss (Knowiedge Level)

2. The studeht must belable to 1nterpret the .
statements in the anectdote in terms of s -
economics, espec1ally the 4 basic ' "ecohomlc

/ questloQ% (Comprehen51on Level)

4

3, Before dec1d1ng upon the gittern or organi=

5 i zation that seems to prevail in the-village,
o8 - " the _student_pmust apply an. abstractidn -to the

» situation. [That is, he or she must. review

the defiditlons of the' types. of economic

organizationy and.-apply them to the "First

sxtuatlon.r (Appllcatlon Level)

=

IRy

4, The student must interyelate_the elements of

hé Written Communication and cdnnect. them

into-an forganizationAl whole" to make a pre~= .
dlctlon about the Co'nc1l's decision. “Anaiysxs \
, . f -

Level)

i . . :

‘ centent study and mﬁy stlumlate hIgher 1evels of thlnklng and: learnlng

2
act1v1t1es.
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